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Camp is a place where  

we actively celebrate diversity  
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RELATED POLICIES AND NATIONAL GUIDANCE 

This policy should be read in conjunction with: 

● The school’s Statement of Behaviour Principles 

● Restrictive Physical Interventions Policy 

● Child Protection Policy 

● Complaints Policy 

● Single Equalities Policy 

● Special Educational Needs Policy 

 

This policy is based on the principles set out in Government and Hertfordshire Local Authority’s 

guidance: 

● DfE: Behaviour and Discipline in Schools.  Advice for Headteachers and school staff.  

January 2016. 

Behaviour and Discipline in Schools - A guide for headteachers and school staff final 

draft.docx  

 

● DfE: The Equality Act 2010 and schools Departmental advice for school leaders, school 

staff, governing bodies and local authorities May 2014 

The Equality Act 2010 and schools  

 

● DfE: Exclusion from maintained schools, academies and pupil referral units in England 

Statutory guidance for those with legal responsibilities in relation to exclusion September 

2017 Exclusion from maintained schools, academies and pupil referral units in England  

 

● DfE: Guidance for schools where children cannot attend school due to additional health 

needs Additional health needs guidance  

 

● Hertfordshire Local Authority guidance regarding exclusions 

https://thegrid.org.uk/assets/exclusion-guidance-hcc-sept2017.pdf  

 

● Hertfordshire Children’s Services Guidance on the use of part-time timetables 

https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/not-

currently-linked-to-on-lo/senco-guidance-part-time-timetables-for-pupils-with-send.pdf  

 

● DfE Searching, screening and confiscation: Advice for headteachers, school staff and 

governing bodies January 2018 Searching, screening and confiscation  

 

● DfE Preventing and tackling bullying Advice for headteachers, staff and governing bodies 

July 2017 Preventing and tackling bullying  

AIMS 

Our behaviour strategy is aimed at improving educational outcomes for all pupils by promoting 

and supporting their engagement with education. 

Our policy is to enhance a child’s self-esteem and respect for others and their environment both 

within school and the wider community.  Through this shared belief we aim to promote meaningful 

and effective learning in a positive and friendly atmosphere where children learn to make the 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behaviour_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/921405/20170831_Exclusion_Stat_guidance_Web_version.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/941900/health_needs_guidance_accessible.pdf
https://thegrid.org.uk/assets/exclusion-guidance-hcc-sept2017.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/not-currently-linked-to-on-lo/senco-guidance-part-time-timetables-for-pupils-with-send.pdf
https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/not-currently-linked-to-on-lo/senco-guidance-part-time-timetables-for-pupils-with-send.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/674416/Searching_screening_and_confiscation.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/623895/Preventing_and_tackling_bullying_advice.pdf
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right choices for the right reasons.  All aspects of this policy apply equally to everyone in the 

school community regardless of sex, race, religion or belief, disability, or sexual orientation in line 

with our duties under the Equalities Act 2010.   

CONTEXT 

At Camp, we follow the principles of Hertfordshire Steps.  Steps is the local authority’s preferred 

approach to supporting positive behaviour management in schools.  The Steps approach forms 

part of the authority’s behaviour strategy and has been agreed through the SEND Executive and 

forms part of Hertfordshire’s Local Offer. 

This policy outlines the way in which we manage children’s behaviour in school and elsewhere 

under the charge of a teacher including on school visits.  As stated in our school’s Statement of 

Behaviour Principles, the school’s Behaviour and Anti-Bullying Policy will apply to all pupils being 

educated in school, when engaged in school-run activities such as clubs and educational trips 

(residential and non-residential) and when travelling to and from school.  The school reserves the 

right to take action when the conduct of any pupil at any time adversely affects another student 

or member of the public, or compromises the reputation of the school or its operations.  It is the 

responsibility of parents or guardians to ensure good behaviour of their children, and the school 

will work with them to resolve situations where expectations are contravened.    

INTRODUCTION: A THERAPEUTIC APPROACH TO MANAGING BEHAVIOUR 

Steps is based on the principle that there are better ways of changing behaviour than through the 

use of punishments or threats, and rewards as bribes, which can be ineffective (except for in the 

short-term) and sometimes harmful.  This is a therapeutic approach which emphasises using 

preventative strategies and de-escalation techniques, rather than relying solely on reactive 

strategies.  It is through changing the feelings that underlie behaviours that we can best change 

them:  by creating positive experiences we may create positive feelings and thus positive 

behaviours.  If we really want to help children to learn and develop in terms of their behaviour - to 

make it more 'pro-social' - then we need to have a culture that is rooted in understanding the 

feelings and experiences that lie behind the child's behaviour.  Protective and Educational 

Consequences are used in place of punishments. (See annex 1) 

Camp is an inclusive setting that promotes equality of opportunity.  We appreciate that children 

are individuals and that, as a result, different strategies will work to motivate them; we do not 

endorse a one-size-fits-all approach to managing difficult behaviour and encouraging ‘pro-social’ 

behaviour. 

Our staff are all given regular training and support on this approach.    

SECTION 1: PREVENTATIVE STRATEGIES 

Our emphasis is on promoting the positive and teaching children how to behave ‘pro-socially’.   

The whole school community must promote pro-social behaviour through: 

● building good relationships 

● role modelling 

● praise and encouragement 

● explicit teaching of pro-social behaviour 

Staff are expected to plan to prevent behaviour from becoming difficult or challenging.   
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Pro-social behaviour 

Pro-social behaviour refers to social behaviours that are intended to help others (e.g. helping, 

sharing or co-operating) and behaviours that conform to rules and/or are socially acceptable. 

Rules, rights and responsibilities   

All children are taught the Golden Rules and our Statement of Rights and Responsibilities. They 

form a central part of our PSHCE curriculum and are displayed in classrooms and in other areas of 

the school and the playground.  They are used when talking to children about what behaviours 

are expected of them.     It is important that children understand their rights and the responsibilities 

that go along with these. 

Motivating classroom environments 

The ‘climate’ of the classroom is an important factor in preventing difficult, disruptive or 

dangerous behaviour and in keeping children motivated and engaged.   The relationships that 

adults have with the children, the layout of the classroom, access to resources and displays can 

all have an effect on children’s behaviour.   

 

We endeavour to develop positive and motivating classroom environments by ensuring that the 

adults:  

● show that they care 

● establish clear expectations in their classroom 

● give children a high level of challenge along with a high level of support 

And by ensuring that the classroom’s physical environment: 

● is organised to encourage independence and initiative 

● is designed to aid accessibility for all learners including those with Special Educational 

Needs and disabilities 

● where displays are used to value the achievements of all, and support the children’s 

learning
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Learning behaviours 

We want children to learn to take responsibility for their own behaviour and learning; one way in 

which we teach children about this is through the teaching of ‘Learning behaviours’.  We 

encourage children to challenge themselves, take risks and try new things.  The four learning 

behaviours are: 

Resilience: Eric the Spider 

(emotional aspects of learning 

/ feelings)  

Resourcefulness: Timothy the 

Squirrel 

(cognitive aspects of 

learning/thinking) 
 

● I keep on trying (persevere) 

● I stay focused and manage 

distractions 

● I become absorbed in my learning 

● I notice things  

 

● I ask questions  

● I use my imagination 

● I use resources to help me 

● I make links in my learning  

● I can reason 

Reflectiveness: Amelia the Fox 

(strategic aspects of 

learning/managing)  

Reciprocity: Scarlett the Ant  

(social aspects of 

learning/relating)  

● I can plan 

● I can be flexible and change my 

plans 

● I learn from my successes and 

mistakes  

● I know how I learn 

 

● I can try on my own and also work 

with others 

● I listen carefully to others (and 

empathise) 

● I can be brave and speak with 

confidence 

● I can collaborate and compromise in 

a group 

● I learn from others 

 

Circle times 

Every class holds a weekly circle time meeting.  The purpose of these meetings is to ensure each 

child feels that they are a valued and committed member of the class.   Through shared 

discussion and co-operative games and activities each child has the chance to contribute and 

should feel listened to.  These meetings also offer the chance to model and teach children ‘pro-

social’ ways to behave and to address concerns that the children may have in relation to learning 

or friendships. 

PSHCe   

Personal, Social, Health and Citizenship education is a highly valued area of the curriculum at 

Camp.  It is taught across all year groups on a regular basis as well as through assemblies.  Our 

PSHCe lessons include explicit teaching of pro-social behaviours and  important issues such as 

bullying.    
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Reducing stress and anxiety 

Children cannot learn if they are feeling stressed or anxious so we ensure that there is time within 

the curriculum for children to relax through:  mindfulness activities, ‘Rest & Relaxation’ (R&R) 

sessions, regular time for learning outdoors, opportunities for children to make choices. 

Strategies for managing behaviour positively 

There are many ways that teachers and other school staff can keep the behaviour in the 

classrooms positive and to reduce the occurrence or disruptive, difficult or dangerous behaviours.  

Where difficult behaviours can be anticipated, teachers should plan strategies to minimise or 

prevent these e.g. through regular use of the sensory room for an individual.   Please see the 

annex 5 ‘useful strategies’ for further examples. 

SECTION 2: RECOGNISING AND PROMOTING PRO-SOCIAL BEHAVIOUR 

In order to support the children’s awareness of pro-social behaviours and to show them how 

much they are valued, we use several systems:  

● Celebration assembly:   This is a special assembly held at the end of the week to celebrate 

positive behaviours and achievements linked to the Golden rules, our PSHCe themes or 

Learning behaviours.    

● Pasta jars: Class teachers can use a ‘pasta jar’ to recognise and reward collective 

achievement.   Pasta can only be added to by adults and should not at any point be 

taken out.  Once the pasta jar is filled the class may choose to do a celebratory activity.   

Pasta can be awarded for pro-social behaviours linked to the golden rules, statement of 

responsibilities and learning behaviours.  Children should be told the specific reason pasta is 

being given so that the child knows what they have done well. 

● Postcards to parents:  The Headteacher may, from time to time, write a postcard to a child 

and their family to congratulate or thank a child for a particular behaviour or achievement. 

SECTION 3: RESPONDING TO DIFFICULT OR DANGEROUS BEHAVIOURS 

See ‘Responses and consequences’ grid for an overview on annexes 1-3.  This shows behaviour 

grouped across 4 levels from low level to dangerous. 

Level 1: not following one or more of the golden rules resulting in little or no harm/ first time it's 

happened/ a one-off with very little harm caused 

Level 2: persistently not following the golden rules and/or deliberate acts that cause some harm. 

Level 3: persistent level 2 behaviours and/or causing emotional or physical harm usually through 

intentional behaviours 

Level 4: persistent level 3 behaviours and/or behaviours that are unsafe and do, or could, cause 

significant emotional or physical harm.  Usually deliberate. 

Children have to be taught and learn how to behave pro-socially.  They make progress in their 

behaviour just as they do with their skills and knowledge in all areas of the curriculum.  As they 

develop empathy and an understanding of the consequences of their behaviour, they will 

become better able to self-regulate their behaviour and make good choices.    
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Effective use of language  

When faced with difficult or dangerous behaviour our staff will respond in a way that is most likely 

to reduce anxiety and make the situation better.  This means: 

● using positive phrasing (saying what behaviour you want to see) 

● giving a limited choice 

● disempowering the behaviour (reducing attention for difficult behaviours) 

● using logical consequences.    

(See annex 6 ‘What to say’) 

A note about consequences  

Where children do not follow the Golden Rules or the Statement of Responsibilities despite being 

reminded or where significant harm has been caused, staff may use consequences to reduce 

any further harm or disruption (‘Protective consequences’) and to teach the children how to 

behave pro-socially (‘Educational consequences’).   An educational consequence must always 

be given following a protective consequence to ensure that children are given the opportunity to 

learn from their mistakes.   Longer term protective consequences may be needed if it is likely that 

the same harmful behaviour will be repeated.   For example, a child may be asked to have their 

playtimes inside for a period of time and work to re-earn that freedom.  (see annex 10 

‘Consequences’) 

Responses and consequences: for low level difficult behaviour (stages 1 and 2) 

In lessons, low-level difficult behaviour should be dealt with quickly and in a low-key way to 

reduce any disruption to learning.  Behaviours at this level include behaviours where the golden 

rules have been broken resulting in little to some harm, though they may be disruptive to their own 

and others’ learning. 

Sequence of responses for low-level behaviours: 

● Teachers should draw on a range of positive strategies such as: 

✔ Distract and refocus 

✔ Reduce any anxiety (e.g. offer support) 

✔ Ignore secondary behaviours 

✔ Praise others for making good choices 

✔ Tactical ignoring 

✔ Non-verbal cues 

 

● Reminder – the adult will remind the child of what they want them to do. 

 

● Warning – as above and the adult will also remind the child what logical consequences 

will follow if they continue to make the wrong behaviour choice 

 

● Protective consequence is given to ensure that others are able to learn or play e.g. 

✔ Time-in: work is completed at a quiet table in the class/ sit at quiet bench outside if 

playtime 

✔ Time-out: work is completed in the neighbouring class 

 

● Educational consequence – a consequence related to the behaviour is given e.g. 

✔ Tidy up mess made 

✔ Practise lining up 
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✔ Re-do/ finish work in own time 

 

● Make amends – if appropriate a child may be asked to apologise or have a restorative 

conversation to repair any damage to a relationship.   

● If the behaviour is classed as stage 2, the child should complete a ‘think sheet’ (see 

annex 8) to reflect on their feelings, behaviour and its consequences.  This can be used 

as part of the planning for making amends. 

● Behaviour incidents at level 2 will be recorded in the class behaviour file by the class 

teacher. 

Responses and consequences for serious or dangerous behaviour (stages 3 and 4) 

Behaviours at stages 3 and 4, are unsafe and do, or could, cause emotional or physical harm  

Sequence of responses to serious and extremely serious behaviours:.  

● Red card - if the behaviour is unsafe and could or has caused significant harm (level 4), a 

member of SLT must be called for by sending a ‘red card’ to the office.   

 

● De-escalation - all staff should focus on de-escalation as the most appropriate and 

effective way to manage difficult or dangerous behaviour.  This means changing either the 

experience itself or the feelings that the experience is generating in the child.  Where a 

child is in distress staff will use our agreed ‘de-escalation script’ (see annex 7 ‘de-escalation 

script’). 

 

● Emotional Recovery - once the situation has been made safe, if the child is still feeling 

anxious or angry, they will be given some time and space to recover emotionally.   This will 

vary for different children but spaces that can offer this include: the sensory room, the 

allotment, Sheldon’s room.  An adult will always be present or watching from nearby. 

 

● Reflecting, repairing and restoring - after an incident where harm has been caused and 

once the child has had time to calm, they will be helped to reflect on what has happened, 

how they and others feel and the effects of what has happened.  They will be guided to 

think about how they can repair any damage done (physical or emotional) and how to 

restore relationships with those affected.  Staff will use ‘think sheets’ (see annex 8) to support 

this process.  Older or more able children may complete these independently; younger or 

less able children may just talk these questions through with an adult. Some children may 

respond well to alternative approaches such as co-creating a comic strip to illustrate what 

happened and what other choices could have been made.  This reflection will only be 

effective once the child is feeling calm and positive so there may be a necessary delay 

between an incident and the reflection process.  Adults will stress that it is ok to make 

mistakes as long as you learn from them.  Think sheets will be kept in behaviour files or 

loaded onto CPOMs.   

 

● Consequences - Consequences at levels 3 and 4 will be timely, fair and reparative (e.g., 

writing an apology letter).  This may involve the loss of play or lunchtime.  Any behaviour at 

level 4 will be dealt with by a member of SLT who will decide on most appropriate 

protective and educational consequences.  Protective consequences may include an 

individual behaviour agreement, longer term loss of privileges, fixed term exclusion or a 
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reduced timetable.  The school will work closely with relevant external agencies to support 

a child where level 4 behaviours are repeated (see annex 10) 

 

● Incidents at levels 3 and 4 should be recorded by the class teacher or SLT member on 

CPOMS.   The child’s parents will also be informed. 

 

● If harmful and/or unsafe behaviours are frequent for a child then we will consider analysing 

their behaviour further and setting up an individual risk reduction plan – see below. 

 

● Malicious allegations by pupils against staff will be taken very seriously.  The Headteacher 

and parents will be involved and carefully considered actions will be taken.  This could 

include a temporary or permanent exclusion. 

 

Individual Risk Reduction Plans (IRRPs) 

Some children, including those with SEN relating to behaviour, will find it continually difficult to 

follow the rules and therefore they will need an individualised approach to support them. If a child 

is having a lot of difficulty with behaviour, SLT or the SENCo will call a behaviour review meeting 

involving relevant staff and the parents of the child. We understand that behaviour is often a form 

of communication and as such we aim to work with children and their families to find out what 

experiences and feelings might underlie difficult or dangerous behaviours.  We use a range of 

tools to aid our understanding of what the possible causes might be.  These include the Roots and 

Fruits model and Anxiety mapping (see annexes 11 and 12).  We use the Steps flowchart guide to 

help us assess whether we should write an Individual Risk Reduction Plan (see annexes 13 and 14) 

for that child which will be shared with parents/carers.  We work closely with external agencies to 

ensure that children and their families receive support where it is needed.   

The child’s class teacher will manage the individual risk reduction plan and it will be the 

responsibility of the teacher to brief and deploy support staff effectively.  Any questions about the 

day-to-day management of the plan will be directed to the class teacher in the first instance. 

A member of the SLT will make a decision about accessing external agency advice or exclusion 

(see below). 

An individual risk reduction plan is a working document and will be updated as and when 

needed as well as being formally reviewed on a termly basis by the class teacher with the support 

of the SLT and the SENCo. 

It may also be appropriate to complete one or more of the following: 

● Safety and support plan (if the child is a risk to others) 

● Early help module (if multiple agencies are needed to support the child) 

● Pastoral Support Plan (if the child is on a reduced timetable or at risk of exclusion) 

● Risk and Management Plan (RAMP) (if the child is exhibiting sexualised behaviours) 

Exclusions  

It is important to note that we have a duty of care to all pupils; therefore, if despite support, 

behaviours impact adversely on the safety and wellbeing of other pupils or adults the Head Teacher 

and Governors reserve the right to exclude pupils who put others at risk.   
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Internal exclusions: The Headteacher can use a period of internal exclusion where the child or a 

group of children access their learning away from their class.  

Fixed term exclusions (including lunchtime exclusions): In extreme circumstances a child may be 

sent home for a fixed period of time.  On their return to school the child and their parents will be 

invited to a reintegration meeting with the Headteacher. 

Permanent exclusion: The Headteacher can permanently exclude a pupil on disciplinary grounds.  

This will only be used as a last resort and in response to a serious breach or persistent breaches of 

our behaviour policy and where allowing the pupil to remain in school would seriously harm the 

education or welfare of the pupil or others in the school.  In such a situation the Local Authority and 

DfE guidelines are followed. 

Any period of exclusion will be formally recorded and parents will be informed of the period of time 

and the reasons for it. 

Part-time or reduced timetables 

In exceptional circumstances, there may be a need for a child to be placed on a temporary part-

time timetable.   This will be in instances where being in full time education is not considered to be 

in the best interests of the child’s mental or physical health.  This may be to reduce their level of 

anxiety, to re-integrate them after a long absence or as a protective measure where their 

behaviour is persisting in causing harm to others despite all attempts to prevent it.  This is a time-

limited arrangement and will include a plan for support (using Herts Reduced timetable 

Reintegration Plan) and dates for regular review as well an end date. This will always be discussed 

and agreed with parents and the aim will be to work towards the child attending school full time.  

Where a part-time timetable is put in place, the Local Authority will be informed by the Headteacher 

and the child will be supported by a Pastoral Support Plan.  Information (unnamed) about children 

on part-time timetables will also be shared with the Governing body to help them fulfil their role in 

monitoring the school’s provision (see Herts guidance for part time tables)   

SECTION 4: SEARCHING, SCREENING AND CONFISCATION 

On the rare occasion that we need to search and screen pupils we will do so in accordance with 

government advice and statutory guidance (Searching, screening and confiscation: Advice for 

/headteachers, school staff and governing bodies, January 2018 Searching, screening and 

confiscation ).  This means that staff can search a pupil or their belongings for any item if the pupil 

gives consent.  The Headteacher or an authorised member of staff, also has a statutory power to 

search and confiscate items, without pupil consent, if they have reasonable grounds for 

suspecting that the pupil may have a prohibited item in school (e.g. a weapon, illegal drugs, 

stolen items, any item that the pupil may be intending to cause damage or injury with).  In 

addition to the items outlined in the above document staff may also search for mobile phones 

and/or medicine.  Children can bring mobile phones into school, but they must hand them in to 

the adults in their class, who will lock them away safely.  They will be given back at the end of the 

school day.  Any medicine should be handed in to the school office with a completed form and 

parental consent.  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/674416/Searching_screening_and_confiscation.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/674416/Searching_screening_and_confiscation.pdf
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SECTION 5: CHILDREN WITH SPECIAL EDUCATIONAL NEEDS AND DISABILITIES 

We expect all children to follow the Golden Rules.  However, this will be more difficult for some 

children at certain times.  To support children with difficulties that affect their behaviour, additional 

measures may include: 

✔ Regular meetings between teacher and parent/carers. 

✔ Home-school contact book  

✔ Short term goals and targets linked to their provision map 

✔ Involvement of external agencies 

✔ Individual Risk Reduction Plan or similar (e.g. safety support plan or Early Help) 

✔ Meetings with the SENCo (Special Educational Needs coordinator) 

✔ Constructive indoor play at lunch or play times 

✔ Social stories 

 

In some cases, expectations may need to be modified to manage a child’s behaviour or to help 

them understand the rules (e.g. where a child has an Education Health Care Plan, is 

developmentally delayed or attachment and trauma experiences affect ability to follow rules).  

Some pupils may not comprehend the rules and structures of the school and be unable to meet 

expectations even with additional support.   In these cases, individual adaptations may be made 

in consultation with the child, the class teacher, SENCo and parents/carers. 

SECTION 6: PLAYGROUND BEHAVIOUR 

Play and lunchtimes should be a positive experience for children and therefore children are 

expected to continue to follow the Golden Rules when out on the playground.  We have a range 

of positive measures in place to help ensure that play and lunchtimes are fun for all: 

Playground zones: these are managed by our Lead MSA and are used to ensure that there is a 

good range of activities to keep the children busy.  These include sporting activities, board 

games, dance, role play and creative activities.  The children are able to choose to join these 

activities or play their own games. 

Peer mediation: Year 5 and 6 peer mediators use conflict resolution techniques on the playground 

to support children to solve their own minor disputes.  They also support children to join in with 

games and will lead activities for younger pupils. 

Lunchtime club: (when there is capacity) an inside option identified for key children at certain 

times and run by a consistent member of staff.   

 

Buddies:  Each Reception child is paired with a Year 5 child who becomes their buddy.  The 

buddies support the younger children to manage lunchtimes especially at the beginning of the 

year.  

 

Lunchtime rota: a nominated member of the Senior Leadership Team (SLT) is on duty every 

lunchtime to support with any behavioural issues. 
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SECTION 7: ANTI-BULLYING APPROACH 

What is bullying? 

Bullying is ‘the repetitive, intentional hurting of one person or a group by another person or group, 

where the relationship involves an imbalance of power.  It can happen face to face or online’ 

(definition from Anti-Bullying Alliance website 2021.  This definition is based on research from across 

the world over the last 30 years).  With the children we talk about STOP - Several Times On Purpose. 

Bullying behaviour can be: 

● Physical – pushing, poking, kicking, hitting, biting, pinching etc. 

● Verbal  - name calling, sarcasm, spreading rumours, threats, teasing, belittling, ‘baiting’. 

● Emotional – isolating others, tormenting, hiding books, threatening gestures,  ridicule, 

humiliation, intimidating, excluding, manipulation and coercion. 

● Sexual – unwanted physical contact, inappropriate touching, abusive comments, 

homophobic abuse, exposure to inappropriate films etc. 

● Online /cyber – posting on social media, sharing photos, sending nasty text messages, 

social exclusion, ‘baiting,  

● Indirect - Can include the exploitation of individuals. 

Bullying ‘is often motivated by prejudice against particular groups, for example on grounds of 

race, religion, gender, sexual orientation, special educational needs or disabilities, or because a 

child is adopted, in care or has caring responsibilities.  It might be motivated by actual differences 

between children, or perceived differences.  (Preventing and Tackling Bullying, DfE 2017) 

We recognise that where bullying occurs it can have a seriously detrimental effect on the child’s 

self-esteem, their educational progress and their achievement.   

We work hard to ensure that all members of the school community understand what constitutes 

bullying and that everyone is alert to signs that bullying might be taking place.   

We also acknowledge that ‘bullying is often more nuanced than the straightforward binary 

oppositions of a ‘bully’ and ‘victim’ – bullying is multifaceted, regularly involving groups; ... often 

involving vulnerable children who both bully and are bullied.’ (https://anti-

bullyingalliance.org.uk/tools-information/all-about-bullying/whole-school-and-setting-

approach/exclusions-and-bullying) 

  

https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying/whole-school-and-setting-approach/exclusions-and-bullying
https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying/whole-school-and-setting-approach/exclusions-and-bullying
https://anti-bullyingalliance.org.uk/tools-information/all-about-bullying/whole-school-and-setting-approach/exclusions-and-bullying
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Signs and symptoms of bullying 

Children may: 

● not want to go to school 

● be frightened to walk to and from school 

● become withdrawn from family and friends  

● show a decrease in attainment and/or progress in school work 

● change their eating habits; not eating at lunchtimes.  

● cry themselves to sleep  

● ask for money (may be the victim of extortion).  

The school will also be alert to challenging the development of an environment which is hurtful 

and threatening to particular groups or communities. For example, the use of homophobic, 

transphobic, sexist or racist language will be challenged whether or not it is targeted at an 

individual.  

Actions to prevent bullying 

We use curriculum opportunities, especially through our PSHCe lessons to teach the children 

about bullying.  This includes: 

●  the different types of bullying 

● the four main elements of bullying (repetitive, intentional, hurtful, imbalance of power) 

● the distinction between bullying and other forms of unacceptable behaviour 

● when ‘banter’ becomes bullying 

● the role of bystanders 

● Protective Behaviours teaching 

● What to do if you’re worried that someone is being bullied 

● What to do if you are being bullied (who to tell and how to respond) 

Every Autumn term we hold an ‘anti-bullying week’ across the school and use assemblies and in 

class learning opportunities to focus on learning about bullying, its effects and the role all of us 

can play in preventing or responding effectively to it.  This time is also used for an annual staff 

training refresher on the theme. 

We draw on resources from organisations such as The Anti-bullying Alliance, the NSPCC and 

Childline 

We also work to prevent bullying from occurring by: closely monitoring children who are known to 

have previously shown bullying behaviour,  ensuring that all children involved in disputes have a 

fair hearing, encouraging children to play games that don’t involve lots of physical contact and 

we ensure that all staff are aware of vulnerable children providing additional support and 

supervision where necessary. 

Responding to bullying 

We know that it is important to acknowledge that bullying does happen.  At Camp we foster a 

talking culture, where children are encouraged and supported to talk about their worries and 

where adults will listen to them.  We use Protective Behaviours to support this.  We know that in 

order to stop bullying any hurtful behaviour must be brought out into the open, discussed and 

dealt with.   
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Fact-finding: If a child discloses that they, or someone else, is being bullied their class teacher will 

first speak to the child to try and find out as much as they can and ensure that the child is safe.  It 

is also important that they find out who else is involved as it is rarely a one on one behaviour and 

anyone encouraging the bullying should also be identified.  If, in their judgement, the class 

teacher decides that bullying behaviour may be taking place, an initial investigation will be 

conducted.  The information from this investigation will be recorded electronically on CPOMs and 

will be reported to the Headteacher or a member of the Senior Leadership Team.   

Actions: Where the investigation shows that bullying has taken place, action will be taken: 

- to support the victim 

- to discipline (using educational and protective consequences) and support all of the 

children involved in carrying out the bullying 

- to inform parents/carers of all children involved 

- to repair and restore relationships  

- to continue to check-in with the victim 

Once we have ensured that all children involved are safe, we will discuss with all  the children the 

issues appropriate to the incident and to their age and level of understanding. Sometimes, a 

problem-solving approach may help, using the model promoted through the SEAL materials and 

a mediation approach. The adult will remain neutral and deliberately avoid direct, closed 

questioning which may be interpreted as accusatory or interrogational in style. Each pupil must be 

given an opportunity to talk and the discussion should remain focused on finding a solution to the 

problem and stopping the bullying recurring. 

There are various strategies that can be applied if more than one pupil is involved in bullying 

another. Role-play and other drama techniques can be used as well as Circle Time. This can be 

an effective way of sharing information and provide a forum for discussing important issues such 

as equal rights, relationships, justice and acceptable behaviour. It can also be used just within the 

affected group to confront bullying that already exists and help the children to understand how it 

would feel to be the victim. 

Victims will be supported using the protective behaviours approach.  A member of staff they 

know well will work with them to ensure that they understand that the issue is being taken seriously 

and that they are not to blame. They will revisit the Protective behaviours themes and be  taught 

that assertive behaviour, and even walking away can be effective ways of dealing with bullying. 

They will be supported to think about how to recognise and act on worries.  Setting up a ‘Circle of 

Friends’ or buddy system, possibly with pupils who already hold a position of responsibility in the 

school such as in the School Council, may also be beneficial. Protective Behaviours work may also 

be useful to extend to other children involved.   

The perpetrator will be informed that bullying is seen as extremely serious and will be given a series 

of sessions where they will be able to talk to a member of SLT to try to better understand the 

effects of bullying on others. Protective and educational consequences will be issued and a time 

to reflect, repair and restore will be incorporated into the process.  External agencies may be 

asked to provide further support to any of the children involved if this is felt necessary. 

Sometimes the perpetrator is playing to an audience to impress and may even be egged on by 

those present. We will make sure that any witnesses to the incident know that their passive 

condoning of the incident makes them party to the incident and where appropriate they will also 

be given protective and educational consequences. 
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Role of parents  

If parents suspect their child is being bullied or is bullying others, we encourage them to talk to us 

about it, and take all concerns seriously. In the first instance they should arrange an appointment 

to meet with their child’s class teacher, or Key Stage Leader.  Where there is a case of bullying,  

the parents of the perpetrator and their victims will be informed of any incidents and the action 

that has taken place, and asked to support strategies proposed to tackle the problem. 

SECTION 8: STAFF TRAINING 

All new members of staff are given a copy of this policy as part of their induction and their mentor 

will support them to understand our approach to managing behaviour.  All staff are regularly 

reminded of the importance of following this policy.  Two senior members of staff are trained as 

Herts Steps trainers and they lead annual refresher Steps training for all staff as well as providing 

on-going support to staff in managing behaviour and using the Steps tools.  In addition, staff also 

receive Attachment and Trauma training as provided by Herts Virtual School.  Where gaps in 

knowledge and understanding are identified, or where a member of staff wishes to further 

enhance their skills, training and support will be accessed if and when it is available. 

SECTION 9: MONITORING AND EVALUATION  

The Head Teacher or member of SLT reports annually to the governors on behaviour and incidents 

of bullying or racism.
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Annex 1: Responses and consequences grid quick glance 
Key stages:  

 

Level Description 
Adult 

responsible Key Actions including consequences could include: Recording 

1 

Low level 

Not following one or 

more of the golden 

rules resulting in 

little/no harm or first 

time happened/ one-

off 

Class 

teacher/ 

TA/ MSA 

● age-appropriate time-out/-in allocated withdrawal space in classroom  
● attempt to re-include the child to the activity 
● clean up mess made, practise lining up, re-do/finish work in own time 
● Specific praise for good behaviour choice as soon as child re-engages 
● Restorative conversation with peer/ adult 

No recording 

necessary 

(unless 

persistent) 

2 

Moderate 

level 

Persistently not 

following the golden 

rules as above and/or 

deliberate acts that 

cause some harm 

Class 

teacher 
● continue rest of learning session at allocated withdrawal space in the classroom (or neighbouring class) 
● practise expected behaviours 
● think sheet completed in child’s own time.  
● Discuss consequences of breaking the rules on themselves/ others/ environment.   
● Mediation led by peer mediators 
● Apology/ make amends 

Record of 

incident 

made in 

behaviour 

file by the 

class teacher 

3 – Serious Persistent level 2 

behaviours and/or 

causing emotional or 

physical harm usually 

through intentional 

behaviours 

Class 

teacher 

(inform and 

discuss with 

SLT) 

● De-escalation techniques 
● child to be taken to a safe place with adult from their class  
● mediation led by adult 
● letter of apology/ make amends. 
● Think sheet completed in child’s own playtime, clean up, work on safety 
● Longer term consequences may be needed e.g. not to go join friends at lunchtime outside and work to re-earn that 

freedom.  Consider use of anxiety mapping or IRRP if behaviour at level 3 is repeated/frequent. 

Incident 

recorded on 

CPOMs 
  

Parents 

informed 

4 - 

Extremely 

serious/ 

Dangerou

s 

behaviour 

Persistent level 3 

behaviours and / or 

behaviours that are 

unsafe and do, or 

could, cause 

significant emotional 

or physical harm.  

Usually deliberate. 

SLT ● SLT called for/ notified 
● De-escalation techniques 
● Child to be taken to a safe place or made safe where they are.   
● Emotional recovery time 
● Reflect, repair and restore to be carried out by SLT or CT in discussion with SLT 
● think sheet completed in child’s own playtime, pay for repairs 
● longer term protective consequences.  e.g. work in away from peers or play indoors, use of individual behaviour 

agreement, fixed term exclusion, reduced timetable, intervention from other agencies, intervention form Governors, 

anxiety mapping or individual risk reduction plan 

Incident 

recorded on 

CPOMs. 
  

Parents 

contacted 

by SLT  

Repair & 

restore 
Positive 

strategies 

Reminder Warning Protective 

consequence 

Educational 

consequence 

Reflect 
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Annex 2: Responses and consequences grid 
Overview of ways we will respond to difficult and dangerous behaviour* 

 

 

 

 

 

 

 

 

 

 

 

 

Level Examples of behaviour Actions and adult responsible Recording 

1 

Low level 

 

Not following 

one or more of 

the golden rules 

resulting in 

little/no harm or 

first time 

happened/ 

one-off 

Being unkind: using a put-down (one-off), leaving someone out, 

spoiling someone’s work/model 

 

Being disrespectful (to self/people/things): interrupting when others 

are speaking, drawing on exercise books, not helping to tidy up, 

answering back, refusing to follow instructions, bad language (one 

off), telling lies 

 

Being unsafe: something that might have caused some harm e.g. 

throwing a rubber across the classroom. 

 

Not trying your best with your learning: poor effort, chatting, 

disruptive noises, distracting others 

1. Distract & re-focus, reduce anxiety, ignore secondary behaviours, praise others 

 

2. Direct Gain attention ‘name’ – pause – direct and give reason  

 

3. Warn Tell them what related consequence will follow 

 

4. Protective consequence (may not be necessary at this level) e.g. 5 minutes time-out/-in 

allocated withdrawal space in classroom 

 

5. Re-include attempt to re-include the child to the activity 

 

6. Related consequence e.g. clean up mess made, practise lining up, re-do/finish work in 

own time) (Reflect, repair, restore) 

 

7. Specific praise for good behaviour choice as soon as child re-engages 

No recording 

necessary 

(unless 

persistent) 

2 

Moderate level 

 

Persistently not 

following the 

golden rules as 

above and/or 

deliberate acts 

that cause 

some harm 

Persistent low-level 2 behaviour 

 

Being unkind: deliberate remarks or acts that would upset someone 

 

Being disrespectful (to self/people/things): serious mis-use of school 

property, laughing at someone’s contribution or viewpoint 

 

Being unsafe: behaviour that could cause harm e.g. pulling a chair 

away. 

 

Not trying your best with your learning: refusing to work  

Protective consequence if necessary– e.g. continue rest of learning session at allocated 

withdrawal space in the classroom/neighbouring class to allow other children to focus. 

 

Educational consequences e.g. opportunities to practise behaviours expected 

 

Reflect: e.g. think sheet completed in child’s own playtime.  Discuss with class teacher or TA.  

Explore consequences of breaking the rules on themselves, others and the environment.   

 

Repair and Restore relationships: e.g. mediation/ apology letter 

Record of 

incident made 

in behaviour 

file by the class 

teacher 

Repair & restore: 
A chance to rebuild 

relationships and make 

reparations - put things right 

and move forwards 

Positive strategies: 
Distract & refocus/ reduce 

anxiety/ ignore secondary 

behaviours/praise others 

Reminder 
What specific 

behaviour do you 

want to see (avoiding’ 

no/’don’t) 

Warning: 
What are the 

certain 

consequences? 

Protective 

consequence 
To ensure everyone can learn 

and is free from harm. 

Educational 

consequence: 
Learning lessons to help 

change behaviour in the 

longer term 

Reflect: 
To aid the 

learning process 
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*This is the plan for the majority of children.  Where children’s behaviour is persistently a concern and causes significant disruption or harm a discussion with SLT or SENCo will be had about the use of 

anxiety mapping (unconscious behaviours) or an individual risk reduction plan (for conscious behaviours) and involvement of external services. 

3 – Serious 

 

Persistent level 

2 behaviours 

and/or causing 

emotional or 

physical harm 

usually through 

intentional 

behaviours 

Persistent moderate level 2 behaviour 

 

Being unkind: Deliberate physical or emotional harm to others e.g. 

name calling, kicking, biting, pinching, hitting 

 

Being disrespectful (to self/people/things): Swearing at someone 

(intentionally), vandalism, stealing from a lunchbox 

 

Being unsafe: throwing/kicking objects that are likely to cause 

significant harm, absconding – from the classroom** 

 

Not trying your best with your learning: inciting other children to 

misbehave. 

De-escalation techniques if needed 

 

Immediate protective consequence e.g. child to be taken to a safe place.  SLT informed of 

incident but not necessarily to deal with incident.  Child to stay with a member of staff from 

their class bubble if possible, for emotional recovery time.   

 

Reflect, repair and restore to be carried out by CT or member of SLT on call.  May include 

mediation/ letter of apology. 

 

Educational consequences e.g. Think sheet completed in child’s own playtime, clean up, 

letter of apology, work on safety 

 

Further protective consequence Longer term consequences may be needed e.g. not to go 

join friends at lunchtime outside and work to re-earn that freedom.  Consider use of anxiety 

mapping or IRRP if behaviour at level 3 is repeated/frequent. 

Incident 

recorded on 

CPOMs 

 

SLT informed. 

 

Parents 

informed 

4 - Extremely 

serious/ 

Dangerous 

behaviour 

 

Persistent level 

3 behaviours 

and / or 

behaviours that 

are unsafe and 

do, or could, 

cause 

significant 

emotional or 

physical harm.  

Usually 

deliberate. 

Persistent serious level 3 behaviour 

 

Being unkind: persistent and deliberate physical or emotional harm to 

others e.g. name calling, kicking, biting, pinching, hitting (BULLYING), 

racism, homophobia 

One-off incident causing significant physical or emotional harm. 

 

Being disrespectful (to self/people/things): as above, vandalism 

where others could have been seriously harmed, swearing at an 

adult as an insult, stealing, verbal abuse to an adult 

 

Being unsafe: as above, absconding – from the school site, 

deliberate behaviours that put others at risk of significant harm. 

 

SLT called for/ notified 

 

De-escalation techniques if needed 

 

Immediate protective consequences Child to be taken to a safe place or made safe where 

they are.  Child to stay with a member of staff ideally from their bubble, for emotional 

recovery time. 

 

Reflect, repair and restore to be carried out by SLT or CT  

 

Educational consequences – e.g. think sheet completed in child’s own playtime, pay for 

repairs, plan in place for teaching behaviours 

 

Further protective consequences – SLT to make decision.  Child to work in away from peers or 

play indoors until they show that they are able to follow the rules.  Use of individual behaviour 

agreement. Possible fixed term exclusion, reduced timetable, intervention from other 

agencies, anxiety mapping or individual risk reduction plan if behaviour at level 4 is 

repeated/ frequent. 

Incident 

recorded on 

CPOMs. 

 

SLT led 

response. 

 

Parents 

contacted by 

SLT  
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Annex 3 Responses and consequences grid (Playground) 

Level Examples of behaviour Actions and adult responsible Recording 

Low level 

 

 

 

 

 

 

Being unkind: leaving someone out, name calling (one-off) 

Being disrespectful (to self/people/things): answering back, refusing 

to follow instructions, bad language (one off), telling lies, dropping 

litter 

Being unsafe: something that might have caused some harm e.g. 

pushing and shoving in the line, being inside/ on the field/ in the 

woods without permission 

● Positive tactics (Distract & re-focus, reduce anxiety, ignore secondary 

behaviours, praise others) 

● Remind (Gain child’s attention – pause – direct them to do what you want 

them to be doing – and why) 

● Warn (Tell them what related consequence will follow) 

● 5-10 mins to sit out (depend on age) before re-joining 

● Related consequence given (e.g. clean up mess made) 

No recording 

necessary 

(unless 

persistent) 

Moderate 

level 

Persistent low-level behaviour from any category above  

Being unkind: deliberate remarks or acts that would upset someone 

Being disrespectful (to self/people/things): serious mis-use of school 

property, refusal to listen to adult in charge 

Being unsafe: behaviour that could cause harm e.g. throwing 

equipment 

● Use a think sheet (verbally with MSA recording) 

● Sent to or inform CT 

● Make a note of incident 

Record 

made in 

behaviour 

file by the 

class teacher 

Serious Persistent moderate level behaviour from any category  

Being unkind: Deliberate physical or emotional harm to others e.g. 

name calling, kicking, biting, pinching, hitting 

Being disrespectful (to self/people/things): Swearing at someone 

(intentionally), vandalism, stealing from a lunchbox 

Being unsafe: throwing/kicking objects that is likely to cause 

significant harm 

Not trying your best with your learning: inciting other children to 

misbehave. 

● CT to be informed initially 

● De-escalation techniques if needed 

● Child to be taken to a safe place.  SLT informed of incident but not 

necessarily to deal with incident.  Child to stay with a member of staff for 

emotional recovery time 

● Reflect, repair and restore to be carried out by CT or member of SLT on call 

● Educational consequences e.g. Think sheet completed in child’s own 

playtime, clean up, letter of apology, work on safety 

● Further protective consequence – may be need for child to work in 

another class for further sessions or stay in at lunchtime until they show they 

are able to follow the rule they broke. 

Incident 

recorded on 

CPOMs 

SLT informed. 

Parents 

contacted  

Extremely 

serious/ 

Dangerou

s 

behaviour 

Persistent serious level behaviour from any category 

Being unkind: persistent and deliberate physical or emotional harm 

to others e.g. name calling, kicking, biting, pinching, hitting 

(BULLYING), racism, homophobia 

One-off incident causing significant physical or emotional harm. 

Being disrespectful (to self/people/things): as above, vandalism 

where others could have been seriously harmed, swearing at an 

adult as an insult, verbal abuse to an adult 

Being unsafe: as above, Absconding – from the school site 

● SLT called for 

● De-escalation techniques if needed 

● Immediate protective consequences Child to be taken to a safe place or 

made safe where they are.  Child to stay with a member of staff for 

emotional recovery time. 

● Reflect, repair and restore to be carried out by SLT or CT  

● Educational consequences – e.g. think sheet completed in child’s own 

playtime, pay for repairs, plan in place for teaching behaviours 

● Further protective consequences – child to work in another class or play 

indoors until they show that they are able to follow the rules.  Possible 

exclusion, reduced timetable, intervention from other agencies, 

intervention form Governors, risk reduction plan. 

Incident 

recorded on 

CPOMs 

SLT informed. 

 

Parents 

contacted  



 

  
                     Behaviour Policy Sept 2021 

Page 23 

Annex 4: visual overview of the Steps approach 
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Annex 5: Useful strategies for managing behaviour positively – an information 

pack for teachers. 

Useful strategies for managing behaviour positively – an information pack for 

teachers 

Let’s keep our classroom climates sunny! 

Show we care 

Establish expectations 

Empower learning – high challenge 

Give support 

 

Get to know the rules 

Give the children regular opportunities to revisit our Golden Rules and discuss questions of morality such as: 

‘what reasons are there for being good?’ or ‘is it ok to break the rules when no-one is looking?’   This helps 

the children to understand what the expectations are and also helps them to see why they are important so 

that children learn to do the right thing for the right reasons.   Spend time discussing examples of kind, 

respectful, safe and learning behaviours in circle times perhaps by asking children to nominate one another 

for showing one of those qualities.  Follow the school PSHCE programme. 

Public praise and private criticism 

For most children, public acknowledgement of good behaviour can be very powerful in a positive way.  

Criticism should be as private as possible. Lowering a child’s self-esteem is likely to increase misbehaviour. 

Avoid telling a child off from across the classroom. The audience provided by the rest of the class can prove 

rewarding for the child as well as making the rest of the class feel ‘told off’ too. 

Some children find direct praise hard to handle. Perhaps allow the child to hear someone else being told how 

well he or she has done. Praise can also be non-verbal: a smile or a thumbs-up. 

Three positives before a negative 

Before criticising a child’s behaviour or work, aim to have made three positive contacts with them beforehand 

(e.g. registration time should be used as a positive welcome and start to the school day with an opportunity 

to greet each individual). They will then be more receptive to what is said.  Within the class, aim to appreciate 

three children before criticising one. The lesson the children will learn is that they are more likely to get 

attention when they behave or work well than when they behave badly. 

Acknowledging feelings 

Children often misbehave because they feel upset or frightened (e.g. of failing). One reason for this can be 

to attract adult attention to their bad feelings in the hope that they will get some help from them. 

Acknowledging the child’s feelings can pre-empt them resorting to other ways to get your attention. Explicit 

teaching in classes of Protective Behaviours can support children’s understanding of feelings thus allowing 

them to express themselves confidently and manage their feelings, thoughts and, therefore, behaviour. 
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Give them a choice 

Give children a choice as often as possible.  This can be as simple as deciding which piece of work they want 

to do first. Being given choices increases a child’s sense of independence, which in turn contributes to the 

development of their self-esteem. 

Being consistent 

Children have a need for the world to be as reliable as possible. When staff act consistently and reliably, they 

make the child feel safer and therefore less anxious. This in turn will make it less likely that events will trigger 

difficult behaviour. 

Model desired behaviour 

It is important for adults within the school to model the kinds of behaviour that they expect from children in 

terms of respect, concern, fairness, how to apologise, how to resolve difficulties fairly and amicably. Dealing 

with difficult behaviour can trigger feelings of anger, irritation, disappointment or even despair in adults. It is 

better to avoid communicating these feelings. Responses should be low key and matter of fact. Ask another 

adult to step in if you are unable to suppress your own emotions. 

Scan the classroom 

Auditory as well as visual scanning of the classroom is essential. Teachers who seem to know what is going on 

even before it has started and seem to have eyes in the back of their heads impress children. Put yourself in 

a position where you can see and hear what is going on. Re-direct children before behaviour has become 

disruptive. 

Listen for changes in patterns of conversation, which might indicate off-task behaviour.  Make your presence 

felt by a look or by repositioning yourself. 

Listen to children 

Listen to children and make them feel significant.  It is important to make children feel aware that you 

recognise their feelings, but try not to label them for them – you may get it wrong and make things worse.  Try 

some phrases from the de-escalation script e.g. ‘talk, and I’ll listen’ or ‘I can see that something’s happened; 

I’m here to listen if you want’. 

Follow up concerns raised and complaints made, even if you need to say that you will deal with it later.  

Children need to feel able to share things with us and for issues not to be driven ‘underground’. A message 

or worry book between pupils and Teacher can be a good way for older children to communicate their 

anxieties immediately. 

Maintain frequent contact 

Aim to make fairly frequent task-centred contact with all children. This will communicate that attention is 

predominantly given for behaving well and meeting the needs of the situation appropriately. For children 

who have difficulty maintaining concentration on their work, ensure you make very frequent contact with 

them.  Notice what they have already achieved, ask what they have to do next and remind them that you 

will be back to check on them. This concentrates on communication about the task and gives the child 

teacher contact. 

Pre-empt disruptive behaviour 

If a child is off-task, the important tactic is to return their attention to the task before they actually become 

disruptive. 
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Be aware of yourself 

When dealing with disruptive incidents, consider the following: 

● your position in the class 

● your proximity to the child/ren likely to cause disruption 

● your facial expression 

● your tone & volume of voice (If you raise your voice, lower it again quickly – a low quiet voice can 

carry more authority than a screech) 

● your posture 

● your choice of words 

● the use of eye contact 

Do they all communicate your confidence?  

Do they tend to reduce the temperature or raise it? 

Catch them doing the right thing 

Noticing and acknowledging anything that is in the direction the adult wants the child to take will encourage 

and reinforce that movement.  This will include: 

● Coming into the classroom quickly and quietly 

● Treating books and equipment carefully 

● Moving from one task to another without teacher reminders 

● Getting all equipment needed for a task without being told 

● Holding the door open for someone 

● Listening quietly, looking at the speaker, paying attention 

● Saying please and thank you 

● Willing to answer questions and contribute to group discussions 

● Asking for help when they need it 

● Taking a lot of care or putting thought into a piece of work 

● Listening to another’s point of view 

● Telling an adult of a problem in the playground rather than fighting 

● Being willing to try something new or difficult 

● Taking turns and waiting for others 
 

Circle Time 

Each class has a ‘Circle Time’ meeting once a week.  The purpose of these meetings is to make each child 

feel a more valued and committed member of the class.  Through shared discussion and co-operative games 

and activities, each child has the chance to contribute and should feel listened to.  

 

When children aren’t following the rules try these strategies: 

✔ Distract and re-focus the child.  “Shall we go and do a puzzle together?” “X, could you help me 

with…”  

✔ Ignore and praise the other children who are doing the right thing. 

✔ Remind children of the Golden Rules.  “Remember our rule to …  not to …” 

✔ Gain attention – Pause – Direct.  Speak in a firm, but friendly way.  Use the child’s name to get their 

attention, pause and wait for them to look your way, then give a brief and clear instruction of what 

to do (not what they shouldn’t be doing) “X, (pause), Look this way, and listen”   

✔ Give them a phrase to use instead of their chosen words or actions (e.g. 

shouting/snatching/speaking rudely) “Try saying ‘Please can I have the …”  “Try saying ‘it made me 

feel sad when …’ 
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✔ Point out the effects of their behaviour.  “When you … you aren’t able to concentrate on your 

learning” “You need to listen so that you know what to do” “x felt really hurt when you said …” 

✔ Offer limited choice – where both things are of equal value to the child (resist the temptation to hide 

a consequence here).  “Do you want to start with a picture or use the computer to do your writing?” 

✔ Specific, genuine praise when they return to pro-social behaviour.  “Thank you for coming to join us 

on the carpet.”  “I can tell that you are ready to learn because you are sitting still and facing this 

way.” 

✔ Always respond to the primary behaviour.  Secondary behaviours should be ignored.  Try to block 

any secondary arguments (e.g. a child argues back “they are talking too!”) with “maybe…but” e.g. 

“maybe they are, but I need you to …) 

✔ Avoid asking why questions as a response to low level disruptive behaviours as they can escalate 

things and make a child feel defensive e.g. “why are you doing that?”  

✔ Think - What can I do to change the feelings behind the behaviour?  Can I help create positive 

feelings? 

o Feeling anxious – how can I allay their anxiety? (support with academic work – is it 

achievable?/ sensory diet exercises/ opportunity to be in control)   

o Feeling bored – how can I engage and motivate them?  (choice within the activity/ keep 

them busy!/ have I talked for too long?)   

o Feeling left out/ different to the class – how can I make them feel included and welcome?  

(seating/ grouping/ cheery welcome/ group games/ circle times) 

 

Consequences – something that naturally follows the action (not a one-size fits all approach) 

A Protective consequence could be used if the behaviour causes or is likely to cause harm.  (Playtime 

inside/ escorted by adults at certain times/ individual workstation/ avoid lining up).   Must always be 

followed by an educational consequence. 

 

Time out as a consequence:   A protective consequence can include removing a child if they are disrupting 

the learning of others and you’ve tried strategies to manage this, but it continues.  Make sure you have 

already warned them of this (SCRIPT “If you carry on … you will have to work at/in… instead”) Initially 5-10 

mins time-out in class and then try to help the child re-join the class.  If this is not successful then child can 

continue to complete learning in alternative space.   SCRIPT “when you … it means your friends can’t learn 

and I can’t teach, so you’ll need to do … here.” 

An Educational Consequence could include:    

✔ Completing a task away from peers “The other children on your table cannot concentrate, so you 

will need to complete your task over here” 

 

✔ Completing a task at another time “Obviously you are not ready to go and do X; you still need to 

complete your task.” 

 

✔ Rehearsing “You will need to show me that you can share the Lego nicely, so let’s practise together 

now” (model language of sharing and turn taking).  “I need to see that you can come in when the 

bell goes, so that we can all get back into class ready for learning time, then I will know that you are 

able to go outside at playtime with everyone else.” (Short time outside to practise coming in at bell.  

If not successful, playtime indoors). 
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✔ Restorative meeting - time to meet and talk with a child affected by their actions.  Peer mediators 

may be able to facilitate this. 

 

✔ If the behaviour is persistent – try asking someone to observe and record everything that the child 

says/ does (don’t tell them this is what is happening).  Show the list to them later and discuss 1:1 – use 

think sheet questions as prompts. 

IF LOW LEVEL BEHAVIOURS ARE PERSISTENT, think about ways to plan to PREVENT it.  DISCUSS WITH SLT AND 

PARENTS/CARERS IF NEEDED.   

IF A CHILD ABSCONDS FROM THE CLASSROOM, SEND A CHILD TO THE OFFICE WITH A RED CARD 
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Annex 6: What to say – choosing language to respond helpfully and effectively 
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Annex 7. De-escalation script 

De-escalation Script 

  

● Learner’s name 

 

● I can see something has happened 

 

● I am here to help 

 

● Talk and I will listen 

 

● Come with me and…….. 
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Annex 8. Think sheets 

“Think Sheet 1” 

Name:  

Date: 

Time: 

Class: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Notes from the adult after talking this through: 

 

 

 

 

Consequences (protective/educational): 

 

What happened? 

 

 

 

 

 

 

 
What were people feeling and thinking at the time? 

 

How can you fix things? 
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“Think Sheet 2” 

Name:  

Date: 

Time: 

Class: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

 

 

 

 

 

 

 

Notes from the adult after talking this through: 

 

 

 

Consequences (protective/educational): 

 

  

What happened? 

What were people feeling and thinking at the time? 

 

Who was affected?  How? 

 

How can you fix things? 

What will you do next time instead?  What have you learnt? 
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“Think Sheet 3” 

Name:  

Date: 

Time: 

Class: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Notes from the adult after talking this through: 

 

 

 

Consequences (protective/educational): 

 

  

When I did this This happened 

 

Next time I will: My contract: 

 

Next time I will make better choices 

Signed:  

………………………………. (child) 

…………………………….. (teacher) 
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Annex 9: Behaviour Contract 

Name: 

Class: 

Date: 

 

The golden rule I broke was: 

  

I have tried to fix things by: 

  

From now on I promise to: 

  

  

 

I understand that I will have to show that I can do these things in order to earn back any 

lost privileges.  The plan is: 

Day 1   

 

Day 2 

 

Day 3 

 

And I understand that if I do not stick to my promises the consequences will be: 

  

  

Signed:
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Annex 10: Consequences – definitions and examples
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Annex 11: Roots and Fruits 

Roots and Fruits 

Name 

 
Supporting Staff 

 
Date  

 
Review Date 

 

                              
 

 

         

 

 

 

 

 

 

 

DEFAULT 

 

Anti-social / negative feelings 

 

Anti-social / negative Experiences Pro-social / positive experiences 

   

Pro-social / positive feelings 

Pro- social behaviours 
Anti-social / difficult / dangerous 

Behaviours 
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Annex 12: Anxiety mapping
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Annex 13: Risk Assessment Calculator 

 

Name  

DOB  

Date of Assessment  

 

 

Harm/Behaviour Opinion 
Evidenced 

O/E 

Conscious 
Sub-conscious 

 
C/S 

Seriousness 
Of Harm 

A 
1/2/3/4 

Probability 
Of Harm 

B 
1/2/3/4 

Severity Risk 
Score 

 
A x B 

Harm  to self 
 

     

Harm to peers 
 

     

Harm to staff 
 

     

Damage to property 
 

     

Harm from disruption 
 

     

Criminal offence 
 

     

Harm from absconding      

Other harm       

 
Risks which score 6 or more (probability x seriousness) should have strategies listed on next page

Seriousness  

1 Foreseeable outcome is upset or disruption 

2 Foreseeable outcome is harm requiring first aid, distress or minor damage   

3 Foreseeable outcome is hospitalisation, significant distress, extensive damage 

4 Foreseeable outcome is loss of life or permanent disability, emotional trauma  requiring 
counselling or critical property damage 

Probability  

1 There is evidence of historical risk, but the behaviour has been dormant for over 12 
months and no identified triggers remain 

2 The risk of harm has occurred within the last 12 months, the context has changed to 
make a reoccurrence unlikely 

3 The risk of harm is more likely than not to occur again 

4 The risk of harm is persistent and constant 
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Annex 14: Individual Risk Reduction Plan 
 

Name DOB Date Review Date 

 

 
 
 
 

Photo 
 
 

 

 
Risk reduction measures and differentiated measures  (to respond to triggers) 
 
 
 
 

 

Pro social / positive behaviour 
 

Strategies to respond 
 

Anxiety / DIFFICULT behaviours 
 

Strategies to respond 
 

Crisis / DANGEROUS behaviours 
 
 
 

Strategies to respond 
 
 
 

Post incident recovery and debrief measures 
 
 

 
Signature of Plan Co-ordinator………………………………… Date ………………. 
  
Signature of Parent / Carer……………………………………… Date ……………… 
 
Signature of Young Person………………………………………Date… 
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Annex 15. behaviour log recording sheet for classes 

Class Incident Log                   Low level                                                                                Year  ……… 

Date Child’s 

name 

Brief description of difficult behaviour 

 

Action taken  

Educational consequence ?  

Restorative 

conversation ? 
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Annex 16:  Individual behaviour incident record sheet  

Individual Behaviour Incident 
 (Mid-level difficult behaviour or more difficult or dangerous behaviours) 

Date 

 

Name of child/ children 

 

 

 

 

Year Group (s) 

 

 

Where incident took 

place 

Details of Incident 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Protective Consequence 

 

 

Educational Consequence 

 

Restorative Conversation 

 

 

Parent Informed? 

 

 

 

Staff signature  

 

 


